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Introduction 
 

The course is structured over a 16-day journey to a remote and highly traditional rural re-
gion (only accessible by foot) in order to provide a lived understanding of transitions be-
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tween traditional, localised economies and glimpses into ancient ways of being that are 
rapidly vanishing.  

Over this period participants will engage with various development theories as they transi-
tion from urban to remote cultures, in order to understand in practical terms how globali-
sation and the spread of consumer cultures affects both personal and global ecologies. 
Emphasis is placed on the comparison of participants’ home contexts with the contexts 
encountered on the journey.  

This course is for students and working professionals seeking to explore other ways of 
knowing and being, gain gritty, practical insights and experience within emerging 
economies and successful development organisations, and those looking to deepen their 
understandings of sustainability and wellbeing.  

Participation in this module will require a good level of physical fitness and a willingness 
to spend time in very remote areas traveling on foot. Accommodation will be a mix of very 
basic local lodging and camping, in areas devoid of any tourist infrastructure. 

 

Academic Aims  
 

Participants will address a core question: ‘In exploring solutions to the sustainability chal-
lenges we face, what lessons (if any) might my community and I, learn from remote com-
munities and traditional knowledge systems?’ In order to allow space for participants’ own 
context and complex stories to inform the lessons gained from this course, emphasis is 
placed on participants co-creating their personal lines of inquiry. The journey is a collabo-
rative venture, where facilitators play a participant role. 

Through the lived experience of different ways of being and living, participants generally 
acquire an alternative platform from which to critically reflect on their own lives and so-
cial patterns within their communities - with particular reference to the (un)sustainability 
of their own practice, without romanticising the traditional. 

A range of philosophies are introduced which serve as a conceptual framework to underpin 
the learning experience. This conceptual grounding is combined with a lived experience of 
an ancient socio-ecological system in a state of rapid transition, so as to provoke fresh in-
sights and creativity for solving specific sustainability challenges participants face in their 
own communities and careers.  

 

Learning Outcomes 
 

On completion, participants will likely be able to explain, in practical terms, some of the 
benefits, as well as major challenges and drawbacks of globalisation and the spread of 
consumer capitalism. Included in this will be how the connection of traditional societies to 
globalised systems influences social norms and values, changes the design of built envi-
ronments, and shifts the way in which societies perceive their relationship with nature. 

 

D.  Syllabus 



 

The programme is divided into four interrelated parts: collaborative conversation,  practi-
cal Work, a group Presentation, and written work. 

Collaborative conversation 

The required reading for this module will be provided via Google Drive or SUNLearn.   

All dialogue is conducted on the assumption that the required readings have been read.   

Practical Work 

The course context plays a key role in the learning outcomes by providing direct and 
hands-on experiences which are vastly different from the participants’ own. 

Group Presentation  

Working in groups during time allocated throughout the course, participants will formulate 
and present a group presentation on the last day of the course. 

Written Work 

Written work consists of three components: 

• A literature review of a minimum of 8 of the prescribed readings of maximum 3000 words 
(Part A) 

• A personal case study in the form of a learning journal between 3000 and 4000 words (Part 
B) 

• A journal that will contain the footprint calculator that will be conducted during the course 
plus summaries of readings 

Class Test and Class Participation:  

A mark will be allocated for the results of a class test based that will be done during the 
journey, and overall participation (including engagement and participation in class discus-
sions).  
 

Assessment & Assignments 
 

Assessment will be based on the following: 

WRITTEN ASSIGNMENT: 
  
Assignment (Part A and B): this should not be less than 6000 words and strictly no more 
than 7000. The purpose of the assignment is for the participant to synthesise in a written 
form new knowledge and experience derived from reading, trail work, practical work, and 
the group presentation. 

Part A:  

Conduct a literature review of 3000 words. This will be based on a combination of 
the prescribed readings and those collected by the participants themselves. The 
review should suitably illustrate the core message and salient points contained 
within the readings. It is essential that the assignment is more than just the sum-
mary of the readings – these belong in the journals. The assignment must demon-



strate something specific, and that it is argued clearly and logically. The following 
criteria will be used to assess each assignment: 

➢ Has a significant body of literature been read and understood? 
➢ Is there a coherent and logical argument? 
➢ Is there an introduction and conclusion that introduces at the start and 

ties up at the end what the essay is all about? 
➢ Has the writer brought herself/himself into the story? 
➢ Is the mode of expression acceptable, with special reference to gram-

mar, spelling and syntax? 

Part B:  

As a personal case study, develop a learning journal of between 3000 and 4000 
words written over the course of the module.  

This should include the following components: 

1. Daily personal notes, observations and reflections 
2. Semi-structured notes based from class discussions and activities 

through the course of the journey 
3. While the bulk of this should be written, other forms of expression are 

strongly encouraged including poems, images, drawings and any other 
means of communicating your experiences that gets a message across 
best.  Try to express feelings about things rather than just describe what 
happened. 

4. An overall concluding reflection and observation on this journaling post-
trip 

Due to the personal nature of journaling, participants have free choice about what 
to share. Journal pages can also be scanned and submitted as a single PDF via SUN-
learn (or email to course coordinator if an executive student). 

The Due Date for the assignment is specified in the list of Due Dates for the year 
handed out at the start of the course. 

GROUP PRESENTATION: (TBC) 

At the commencement of the course we ask “what question am I hoping to answer 
whilst on this course?” and, “what is my intention?” 

In groups of 2, give a 20 minute presentation that is an in-depth dialogue between 
your partner and yourself, on how your respective questions were answered 
throughout the course. 

Illustrate this using 2-3 key experiences from the journey that have either an-
swered your question and/or raised further questions. Emphasis should be placed 
on experiences and connections to themes or the literature that have given you 
deeper insight into your initial question or personal questions you have been hold-
ing since the start of the journey. 

JOURNAL:  
Section 1 



Six reading summaries from the course pack of roughly 150 words each. It should 
capture the essence of the reading, i.e. the core ‘storyline’ or argument plus a de-
scription of the ‘evidence’ used to substantiate the argument/storyline); 

Section 2 
 TBC 

‘CLASS’ TEST & PARTICIPATION:  

Completed on course. 
  
Mark Allocation:  

• Individual Assignment Part A (Literature Review): 25%;  
• Individual Assignment Part B (Personal Case Study: Learning Journal): 25%;  
• Group Presentation: 25%;  
• ‘Journal’: 15%;  
• Participation: 10%.  

Note that you need to achieve over 50% for both Part A and Part B. In other words, if you 
fail Part A, the overall mark for the module will be a fail no matter how high the other 
marks are. 
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